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New learning from 3- 2- 1 and CBAM 
 

My biggest take away from this research is using "say, mean, matter" as a strategy to mark up 

text.  The question prompts helped: What is the author saying?  What does the author mean/what 

is the author doing? Why does this text matter? These were accessible questions that the students 

could investigate. It gave them a purpose to mark up the text beyond highlighting and legends.  It 

led to improvements in deeper thinking.   

 

I am still feeling some pangs of not really knowing how what I am doing (strategy wise) 

connects with how they will do on comprehension questions, as some students seem to not need 

this "marking text" step.  Is the text too easy for them?  Is the student misplaced?  Is text marking 

actually a distraction?   

 

I have a great new lens (say, mean, matter) that I can use to actually teach my students HOW to 

read (not just expect this to occur).  

 

I hesitate to say I am confident enough to have a "routine", but I'm feeling that I'm on the right 

track and am excited about refining some of what I've learned into next year’s plan. 

 

I realized I was completely ineffective in my own use of marking text as a comprehension 

retention strategy. I feel far more prepared to use this strategy and to teach it. 

 

Reading needs to be directly taught over long periods of time. 

 

Keep texts SHORT for modelling for both teacher and students. 

 

Unsure of how much you should script the marking text - do you give them the symbols or have 

them make up their own?  Do you tell them where to mark up text or leave it up to them? 

 

I can teach students to mark text, but that is not enough...yes they can show that they can connect 

and linger, but this still doesn't mean they will go back to the text to answer text-specific 

questions. 

 

I'm in the midst of refiguring the relationship between close reading and marking text. I still see 

them as complementary tasks, but I understand differently the role of text dependent questions in 

close reading and how they could serve as a lens/purpose for approaching/marking text. 

 

This project is crazy multilevel applicable! 

 

Teach questioning first. 

 

We need to help students increase their confidence about reading - the belief that they can read 

and understand the text.  Marking the text will only help them as they move though their school 

journey. Also we need to help students be persistent in completing tasks. 
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Students wanted to do well and they took the post task much more seriously.  Creating a legend, 

doing "say, mean, matter", which was used by many students on the post-task, greatly helped! 

 

The links between math/numeracy/statistics and the advantage of reading comprehension to 

understand them is even more important and evident after this project.  Would love a longer 

teaching cycle to teach how to use your marking text to answer critical thinking questions. 

 

Further questions from journals and CBAM 
 

How important is adult learning to prepare for student learning? 

 

How do we zero in on students' needs as readers, and whether or not these specific strategies will 

lead to student growth?  

 

Are my students able to use strategies to show thinking and understanding? 

 

Do my students select the best text marking strategies for them, to answer a text-specific 

question? 

 

How can I provide better instruction around how to go back into the text to use text evidence to 

support thinking? 

 

Is marking text actually helping reading comprehension? 

 

Will my students retain this practice? 

 

Do good readers need to display their thinking? 

 

I want to keep collaborating with other teachers and learn more about questioning. 

 

How do we make the link between marking text and comprehension questions clear?  How can 

we ensure that we are marking what they understand or think?  There seems to be a structure that 

students are missing.  How do we teach this to ensure a change in behaviour = real/true learning! 

 

How can I get students to feel more comfortable talking about their process of reading? 

 

How can I account for improvements in marking text, but not in comprehension of reading 

material?  Do the kids perceive this as just one more "hoop" verses a strategy that can help them? 

 

Why did students improve with reading comprehension?  Was it the strategy of marking text?  

Or just slowing down the process of reading? 

 

Notes from Discussion – “What do I know now?” 
 

The right mentor text is even more important than I thought – they are hard to find! 
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For my students who can read and write, the process was worthwhile.  For lower level students, 

they struggled because of the number of gaps in their reading ability (so low in terms of skill 

level) – perhaps did not matter what was placed in front of them.There is still a big gap between 

student understanding of why they mark the text and how it helps them to answer their reading 

comprehension questions 

 

Orally, students are stronger in explaining their thinking – but on paper, in writing, they cannot 

explain their thinking.  Does this affect all learners?   

 

What do we do for students who have marked the text – but the coding does not make sense with 

what they are reading?  Would it help to have someone scribe the thinking as the text is being 

marked? 

 

The answers do not match what we are thinking they would achieve based on their marking up of 

the task and thinking through the process.  Perhaps break up the task – Do it on a different day? 

Deliver questions differently? 

 

We needed more time to complete the teaching cycle – a teaching cycle for reading does not 

work!  Should it stretch out over the semester? 

 

There is a new energy in the building – many professionals working on the same thing!  Getting 

excited about reading – focused!  

 

Top 10 strategies have been taught a lot individually – asking them to put those strategies 

together is really challenging.  How do we teach the students to monitor their thinking rather 

than perform them as one-offs?  This is a great place to start! 

 

Students now know the vocabulary for reading/marking up. 

 

Notes from Discussion – “WHAT DID I LEARN?” 
 

Because the teaching was more “intense” – we miss those kids who do not attend or do not buy 

in.  They were missing the party – those students on the fringe were only pushed further away!   

 

How to teach kids how to slow down and invest themselves in something! Effort was 

maximized!  Was it because it was challenge by choice? 

 

We connected some of those DLC Top 10 reading strategies in broader categories to help 

students see what they must do to monitor their comprehension of a challenging task 

 

We should create a common vocabulary that will be used for future MISAs 

 

Say/Mean/Matter structure is fantastic!  Also, the anchor charts were fantastic! 

 

Technology plays a huge part in reading!  (Frustrations with overhead projectors and computers). 

 


